OUSD / ASPIRE

Partnership in Literacy
INQUIRY
KNOW:
What did you learn/observe today re: the Aspire approach to literacy?
· Instruction obviously aligned to standards

· Differentiation evident
· Essential questions present in classrooms – evidence of cognitive planning

· Students using academic discourse

· Purposeful-focused student engagement

· Student confidence, listening skills were high
· Clear learning expectations set by teachers

· Advanced “footwork” to manage students needs, classroom expectations → learning because of these systems.

· Students know what/why of their learning

· OCR practices evident
· Young teachers, recently credentialed.  Affirm OUSD teachers can be taught these methods.

· Student vocabulary and academic language use was noted
· Length of student writing was impressive
· Debrief with students was specific

· Engagement techniques (think –pair-share) solid

· Teachers at different levels of effectiveness
· Some dated student work
· Role of the Instructional Coach

· 20 Touch-points too include weekly 30 minutes with leaders

· Transition from 5 schools under one coach to 2 schools

· VP (NEXO) and principal do walkthroughs with coach

· Principal receives support from coach

· Coach is funded centrally
· Coach models lessons, provides a shared delivery lesson, and then observes and provides feedback.  Observations sand feedback never occurs unless a model lesson has been provided.
· Coach helps to establish coaching rapport and role as eyes and ears in some classrooms, but not BTSA

· Coach assists in organizing various support providers through a Bucket list where teacher scan determine who supports them in what areas

· PD involves an I, WE, YOU approach to modeling a lessons and then having guide practices and independent practice.

· PD structure involves a great deal of metacognitive approaches to model the teacher’s thinking

· Teacher are provides with 4 lessons plans for week one in writing workshop.  They are provided with a week at a glance scope of lessons for a month.

· Teacher use additional summer PD time to flesh out month one lessons.  Schools will offer a day or day and a half of additional whole staff time to flesh out lessons plans with some limited procedural time in the AM for operational pieces.
· Common planning time assists with the teacher responsibilities for keeping track of student progress and lesson design support

· Fall Break provides a full 8 hour day of Guided reading PD to follow-up on summer PD.  This includes modeling a full Guides reading lesson

· The assessments are tied to the grade level standards and scope and sequence ensure that there is evidence of student progress to prioritize which students are in which groups and the focus students.

· Teachers rank order the students weekly against who is proficient to determine who is at that cusp and needs intense support 

· Experienced Lead teachers are utilized in summer PD to support small group activities

· Lee Cantor provides a day-long management training.

· Lee Cantor is the school-side approach to behavior management

· Coach uses a blue tooth phone system to provide on the spot coaching in the classroom as the teacher is conducting a lesson.  To help develop trust, the teacher provides the coaching using the ear piece for the coach as she is conducting a lesson.

· Physical environment is very structured and consistent.  Many supports exist within classrooms to reinforce the approach

· VP supports principals through…
· Strengths interview

· Summer reading for new principals: Getting Things Done” and ‘Now You’re In Charge, Now What?”
· Weekly 1-1.5 hour check-in with principal

· Walkthroughs; some include instructional coach

· Aspire models the scope and sequence

· Teachers post models on MYASPIRE (intranet)

· School may use as a skeleton, such as BMA and then flesh out the scope and sequence depending on the needs of the population

· Teacher review and modify the scope and sequence at the end of the year while it is still fresh in their minds and then pass along to the teacher coming up to their grade level
· New teachers to aspire receive a Coach\Lead Teacher support lesson planning with new teachers

· Real work following the summer PD happens with the follow-up with teachers regarding, “OK, what do you want to work on?”  Teachers may feel comfortable with the writing workshop

· ELL support includes small group and one on one work

· ELL support comes into guided reading that lends itself to ELL support strategies

· ELL support in Direct Instruction includes: enunciating clearly, not using idioms, think/pair/share, choral response, activating schema and modeling

· There is no separate ELD block

· Some separate pull out or small groups may be formed to do some pre-teaching, or explicit language development eg. vocabulary development

· Teachers/principals are provided with Routman’s Writing Essentials 
WANT :
What do you want to learn more about?
· Observations of more Student talk
· Evidence of more Student work
· How is the curriculum developed?
· Does ASPIRE have teacher tools/rubrics?
· What is Aspire’s training of administrators, and hiring practices?
· What is the connection to the colleges - depth – details?
· What is the Role of Instructional coach (Alli)?
· How does BMA manage information about each student?
· What are examples of Response to Intervention approaches?
· What is the Teacher turnover?
· What is the specific Curriculum for EL Students?
· How does the school grapple with teacher desires regarding curriculum?
· What does academic case management looks like?

· What is Gloria’s role – what does Home Office support look like?

· What is the Principal’s schedule - time in classrooms vs. operations?
· What’s the balance of teacher Identification with BMA vs. ASPIRE?

· How is the BMA-local, contextualized experience around the school name?

· Know how principals are supported by the NeXo.
· What is the PD for principals
· What are the areas that Home office covers vs. the school principal

· How the challenges of pacing and time is addressed to accomplish tasks like running records and seeing all reading groups daily
· What supports are provided to newcomers and to lowest level performers?
· Does switching occur between classes? – (A) The schools do switch as they have common prep and therefore they can do things such as form a group that is comprised of students across two classrooms.  The emphasis is still that X teacher is responsible for that child and needs to assess their progress towards proficiency

· What about transitions during guides reading – (A) This requires strong classroom management.  In some classes this is free form and students know they need to complete an assignment and can then move along.  In other classes the teacher has a PPT that describes the change points and at a certain point, say in 20 minutes, students are told to switch.
LEARN:
How might we best address the questions/concerns raised?
· Watching data talks

· See Professional Development schedule/agendas.

· Learn which OUSD schools/classrooms that have similar results.

· Review Rubrics

· Hybrid-model, look at OUSD schools as comparison schools

· See K-1 assessments

· Talk to teachers/leaders
· Learn more about Discipline, attendance – transition, structures, parent role
· Observe ELL instruction continuum and to see lessons with various entry points; consider Direct Instruction as well as Guided Reading

· Particularly consider how a 4th grade newcomer is supported in a classroom 
· Observe instruction within an EL context at Monarch in fall, 2009

· Understand what the roles and support will be for the NEXO, Principal, Teachers, and school sites and central office for those who participate in the project
· Look at the role of the Aspire principal through the lens of OUSD principals and consider the responsibilities and deliverables that principals have and how we can continue to re-evaluate those responsibilities
· Need to address the ping pong of what we focus on

· New schools and others are granted autonomy but it is not clear what those are and how they will be supported and held accountable

· Many New schools develop theories of action, but not the procedural pieces that help define so what does this look like in the classroom

· Some new schools have and the positive results are obvious
