Aspire Educator Performance Criteria: Learning Environment

	
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	Creates a culture of respect and equity


	Interactions in teacher’s classroom, both between the teacher and students and among students, are negative or inappropriate and characterized by sarcasm, insults, or conflict
	Interactions in teacher’s classroom are generally appropriate and free from conflict but may be characterized by occasional displays of insensitivity to students
	Interactions in teacher’s classroom reflect general warmth and caring, and are respectful of the cultural and developmental differences among groups of students


	Interactions in teacher’s classroom are highly respectful, reflecting genuine warmth and caring toward individuals; Students themselves ensure maintenance of high levels of civility among members of the class

	Creates a culture of high expectations for learning 


	The classroom does not represent a culture for learning and is characterized by low teacher commitment to the content, low expectations for student achievement, and little student persistence and satisfaction in their work


	The classroom environment reflects only a minimal culture for learning, with only modest or inconsistent expectations for student achievement, little teacher commitment to the content, and inconsistent student persistence and satisfaction in work; Both teacher and student are performing at the minimal level to “get by”
	The classroom environment represents a positive culture for leaning, with commitment to the content evident by teacher and students, high expectations for student achievement, and student persistence and pride in work


	Classroom environment reflects a genuine culture for learning; Students assume much of the responsibility for the culture by persisting and taking pride in their work, holding their work to the highest standard; Teacher demonstrates a high degree of commitment to individual students’ achievement

	Manages student behavior effectively

	Student behavior in the classroom is consistently poor; teacher has established no clear expectations; no monitoring of student behavior is evident, and responses to student misbehavior are inappropriate, inconsistent, or not respectful of the students’ dignity.
	Student behavior in the classroom is inconsistent; Teacher makes an effort to establish standards of conduct for students, monitor student behavior, and respond appropriately to student  misbehavior.


	Student behavior in the classroom is consistently correct; Teacher is aware of student behavior, has established clear standards of conduct, and responds to student misbehavior in ways that are appropriate, successful,  and respectful of the student 
	Student behavior is appropriate, and students participate in ensuring appropriate behavior; Standards of conduct are clear to all students and appear to have been developed with student participation. Teacher’s monitoring of student behavior is subtle and preventive, and teacher’s response to student misbehavior is highly effective and sensitive to individual student needs


Aspire Educator Performance Criteria:  Classroom Management  



	
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	Engagement:  Keeps students paying attention and staying on task

	Primarily use desisting techniques for management.  75% of the students are consistently engaged.
	Uses 2-3 different attention strategies, but relies heavily on one or two.  75%-90% of the students are consistently engaged.
	Uses all 5 techniques on the whole class.  90% of the students are engaged.
	Able to use a repertoire of attention moves differentiated by student and situation: desisting, alerting, enlisting, humoring, acknowledging and winning.  Over 90% of the students are consistently engaged.

	Momentum:  Keeps the flow of events moving in smooth, rapid transitions


	Able to keep momentum going in few cases.
	Able to keep momentum in some cases.
	Able to consistently keep momentum going with only a few interruptions.  
	Able to select from a repertoire of momentum strategies that match the students and situations:  provisioning, overlapping, fillers, intrusions, lesson flexibility, “with-it-ness” and subdividing.  Momentum is continuous.

	Space:  Arranges classroom in a way that is aligned with student achievement goals.
	Space does not reflect planning around instruction.  
	Space arranged by teacher according to a conventional design with no variation
	Space arrangement rearranged periodically but without clear purpose.  The arrangement is effective in meeting curricular goals.
	Space used flexibly for different instructional purposes at different times, matched to curricular goals

	Routines:  Creates and teaches routines
	75% of the students know the routines.  More routines needed.
	Sufficient routines exist, but only 75%- 90% of the students follow them.
	90% of the students follow the routines.
	Consistent, clear and efficient routines are followed by over 90% of the students.

	Personalized Student Management:  Effectively handles students with special management needs
	Responds inappropriately:  yells, uses name calling, is sarcastic,  or ignores behavior
	Responds appropriately but is usually ineffective.  Infrequently personalizes discipline to students’ needs.  
	Regularly uses systems such as behavior contracts, going to advisor, parent conferences, etc.
	Effectively fosters relationships between teachers, students and families that build a cohesive personalized solution


Aspire Educator Performance Criteria: Curriculum & Instruction 

	
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	Knows how subject is organized and linked
	Teacher demonstrates little understanding of the subject or structure of the discipline. Material is inaccurate or out-of-date.  


	Teacher displays a limited understanding of content; Knowledge does not extend to its concepts, prerequisite relationships, connections with other disciplines, or to possible student misconceptions
	Teacher demonstrates solid understanding of the content concepts, prerequisite relationships and connection to other disciplines, but does not extend to possible student misconceptions
	Teacher demonstrates an extensive knowledge of content; Teacher actively builds on concepts, knowledge of prerequisites and misconceptions when seeking causes for student misunderstanding

	Knows and uses California and Aspire content standards


	Teacher displays little understanding of California and Aspire content standards; teacher makes no effort to learn or use content standards
	Teacher displays a simple understanding of California and Aspire content standards, uses them occasionally in designing and delivering lessons, and makes some effort to deepen knowledge of standards
	Teacher displays an in-depth knowledge of California and Aspire content standards; standards are woven into lessons and teacher-designed assessments regularly; teacher makes an explicit link between daily instruction and standards
	Teacher show evidence of a continued search for improved practice; Teacher actively builds on concepts, knowledge of prerequisites and misconceptions when planning instruction

	Engages and challenges students in learning
	Students are not at all intellectually engaged or challenged in significant learning, as a result of inappropriate activities or materials, poor representations of content, or lack of lesson structure or pacing 
	Students are intellectually engaged and challenged only partially, resulting from activities or materials of uneven quality, inconsistent representations of content, or uneven structure or pacing
	Students are intellectually engaged and challenged throughout the lesson, with appropriate activities and materials, instructive representations of content, and suitable structure and pacing of the lesson
	Students are highly engaged and challenged throughout the lesson and make meaningful contributions to the representation of content, the activities, and the materials; The structure and pacing of the lesson allow for student reflection and closure.

	Provides differentiated instruction
	The teacher uses strategies that hamper learning for specific student populations and/or fails to differentiate instruction adequately.
	The teacher’s instructional practices frequently fail to meet diverse student needs.
	The teacher differentiates instruction to meet diverse student needs.
	The teacher consistently and effectively provides instruction that is differentiated and engaging for students with varied ability lveles and interests.  


Aspire Educator Performance Criteria: Curriculum & Instruction, continued 
	
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	Uses a breadth of instructional techniques effectively, as per Aspire instructional guidelines
	Teacher uses only one or two instructional strategies regardless of subject, situation or student need; teacher resists incorporating different approaches or Aspire instructional guidelines into the classroom
	Teacher attempts to use a variety of instructional techniques in accordance with Aspire instructional guidelines; comfort and proficiency with different techniques varies
	Teacher effectively and proficiently uses a variety of instructional techniques according to Aspire instructional guidelines and as appropriate for the subject, situation and student need
	Teacher effectively and proficiently uses a variety of instructional techniques according to Aspire instructional guidelines and as appropriate for the subject, situation and student need, and is considered a role model for demonstration of some instructional techniques

	Designs coherent instruction (including activities, instructional groups, materials, and resources,
	Learning activities, materials , resources, and instructional groupings do not support the stated instructional goals or engage students in meaningful learning; Teacher’s instructional plan has no defined structure.
	Some of the learning activities, materials, and resources support the stated instructional goals and engage some students in meaningful learning; Instructional groups are inconsistent in suitability to the goals; Teacher’s instructional plan has a recognizable structure.
	Most of the learning activities, materials, and resources support the stated instructional goals and engage students in meaningful learning; Instructional groups are varied, as appropriate to the different instructional goals; Teacher’s instructional plan has a clearly defined structure and sequence.
	All of the learning activities, materials, and resources support the stated instructional goals and engage students in meaningful learning; Instructional groups are varied, as appropriate to the different instructional goals; Teacher’s instructional plan is highly coherent, has a clear structure and sequence, and allows for different pathways according to student needs. 

	Demonstrates flexibility and responsiveness through monitoring and modifying instruction


	Teacher fails to notice students’ level of understanding or interest, or adheres to the instructional plan in spite of poor student understanding or of students’ lack of interest; teacher assumes no responsibility for students’ failure to understand
	Teacher occasionally monitors students’ understanding and interest level, and consistently attempts to respond to students’ needs and interests during a lesson; teacher assumes responsibility for student success 
	Teacher consistently monitors students’ level understanding and interest, and demonstrates perception regarding how to increase understanding or interest level; teacher makes rapid and appropriate adjustments to instructional plans 
	Teacher actively and consistently monitors individual students’ level of understanding and interest, is highly perceptive in adjusting lessons to respond to students’ interests and questions; and is very persistent in ensuring the success of each individual student


Aspire Educator Performance Criteria: Assessment 

	
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	Assess student growth consistently and in accordance with California and Aspire standards


	Teacher’s approach to assessing student learning lacks congruence with the instructional goals, contains no clear criteria or standards, or uses standards that are significantly misaligned with California and Aspire standards; Teacher does not use assessment results in designing future instruction
	Teacher’s plan for student assessment is partially aligned with the instructional goals; criteria and standards for assessment are not entirely understood by students or differ somewhat from California or Aspire standards; Teacher uses the assessment to plan for future instruction for the class as a whole
	Teacher’s plan for student assessment is aligned with the instructional goals; assessment criteria and California and Aspire standards are consistently used and have been communicated to students; Teacher uses the assessment to plan for groups of students or individuals
	Teacher’s plan for student assessment is fully aligned with the instructional goals; assessment criteria and California and Aspire standards are always used and are understood by students; Students monitor their own progress in achieving the goals; Assessment results are used to design future work for individuals 

	Uses data effectively to inform instruction
	The teacher does not use performance data in making instructional decisions.
	The teacher makes limited use of assessment results in instructional decisions.
	The teacher uses student performance data in instructional planning and decision making.
	The teacher consistently demonstrates the use of assessment results as a central foundation for instructional decisions and communicates these decisions appropriately to student and others.  

	Provides constructive, timely and substantive feedback


	Teacher’s feedback to students is of poor quality and is not given in a timely manner; Feedback does not foster student persistence


	Teacher provides feedback to students but it is either uneven in quality, not timely, or too infrequent; Feedback that fosters student persistence is inconsistent


	Teacher’s feedback to students is frequent and timely, and is consistently high quality; Feedback is meaningful and fosters student learning 


	Teacher’s feedback to students is frequent, timely and of consistently high quality; feedback fosters student learning; Students are encouraged to seek feedback from their peers and other adults 




 Aspire Educator Performance Criteria: Aspire Values
	
	Unsatisfactory
	Basic
	Proficient
	Distinguished

	Is collaborative
	Teacher’s relationships with colleagues are negative or self-serving; teacher avoids being involved in school and/or Aspire projects or attempts to undermine others’ efforts to improve the school 
	Teacher’s relationship with colleagues are cordial; teacher participates in school and/or Aspire events and projects when specifically asked
	Teacher’s relationships with colleagues are collaborative; teacher actively initiates participation in school and/or Aspire projects that contribute to a positive culture for learning
	Teacher demonstrates leadership that makes a substantial contribution to the school and/or Aspire; Teacher uses influence with others to promote collegiality and a positive culture for learning

	Displays a sense of ownership
	Does not hold self or others accountable for behavior or results; makes excuses; resists looking at or discussing goals and metrics.
	Consistently holds self accountable for own results.  Responds appropriately to results as measured by principal.
	Consistently holds self and others accountable for school results.  Creates and follows-up with timely action plans in response to results measured by principal.
	Consistently holds self and others accountable for school results.  Creates and follows-up with timely, robust and flexible action plans in response to results measured by principal and own interim measure.

	Holds self to high quality standards
	Has low expectations and standards for self and others’ work. Does not seem to understand Aspire performance standards
	Understands and embraces Aspire standards and expectations for own and team performance
	Understands and embraces Aspire standards and expectations for own and team performance.  Work is consistently high quality
	Understands and embraces Aspire standards and expectations for own and team performance.  Continuously improves.  Work consistently exceeds expectations.

	Is customer-service oriented
	Provides little or no information to families and makes no attempt to engage them; does not respond to parent and student requests in a timely or appropriate manner
	Consistently responds to parents and student requests in a timely and appropriate manner.  Makes an effort to engage families in the instructional program; responses to parent concerns about students are generally appropriate 
	Consistently responds to parents, student and staff requests in a timely, professional manner and in a way that reflects an understanding of the needs of customers.  Successfully engages families in the instructional program.
	Communicates frequently with families about students’ individual needs and fully engages them in the instructional program.  Deeply understands needs of customers.  Finds ways to increase customer satisfaction.  

	Is purposeful
	Does not understand Aspire or school vision and mission; works at cross-purposes or lacks direction.  Does not make an effort to grow and develop professionally.
	Understands and embraces Aspire vision and mission; focuses on operating school well.  Makes some effort to grow professionally when participation is convenient or required.
	Understands, embraces, and consistently acts in ways that are aligned with Aspire vision and mission, not just school needs.  Actively seeks opportunities to enhance professional knowledge and skills.
	Deeply understands, embraces, and consistently acts in ways aligned with Aspire vision and mission.  Finds ways to further Aspire’s mission and vision.  Actively seeks opportunities to enhance professional knowledge and skills.  
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